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Abstract

fn general, school aotivities are Judgba by the extent to
which they achieve. their academically defined goals.  Schools, .
however, serve another purpoae. That second purpose is a“social one._
With this social goal, school activities might also be evaluated by
. the extent to wkich they help children lé€arn social reaponaibility, -
and prosocial behaviors afd attitudes, This_paper provides a.
rationale for and a perspective from whicsh school activities may be
viewed according to this social orientation, This rationale:-and
perspective is largely based upon the work of Martin Buber, a 20th
century philosopher. Using & Buberian perspective, three literacy
learning clasasrogms, representing threée quite different pedagogical
orientations to literacy learning are described, The three classrooms
represent a traditional-ecleotio literacy learning approach, a mastery
learcing approach, and an opep-informal approach to learning to read
" and write, Speoific settings and events from eachLblaaaroan are K
described in terms oflpuber's noton of gqnmunlty building, :
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.+ # . Very often, Af not always, the way We see some{:hing is largely

a function of the perspeouve we take in looking at that aomethins. 'A

pyramid, for ample, 1f it oould be seen rron the botton nisht 100k
to be a square or a triangle. .A eiroular ob.ject uith a hole in” the

center may appear to be either a donut, an autouobile.ure, or a life,

-presemrer depending upon uhether the obsqrver worked in a bakery, Qt ,

~ the Goodyear 'rire Cmpany, or on%e Love Boat

‘The same notion appnea t,o 1mea of eduoation and achooling.

The uay t.hat one looks upon achooling depends upon the perappeuve
that one takes or the-goals that one aets for achooling. Undoubtedly,

one of the doninznt perapeeuvps for achools today and onp that has?

*

been doninant “for several years aees schoola aa places uhere children

n

leazzn skills t;hat nalce them economically v:lahl'e and produotiﬂ:e in

their adult lives, _‘Hith the acceleration of the dc;v'eropent 6! new
. - 'y * *

technologied schools hiive been hard put ‘to meet tie challenge of,

"prodtioi‘ﬁg'__éble'bi;died and able minded £pchniciaps Indeed, the extant T
to which. sehokla have been clmnenged and ooeroed into neet,:l.ng the
gosls aet!by this aoademio-sk:l.ll perspective is denonstrated by the
extent to which other perspecuvea have beén fomd into the .

baokground. Thua, in nany schools,. ton_’emple, _kindengnnt.en_ia_ne

1onger a place for ch:l.ldren to play but a plaoe ﬂhere they begin to -
get to work in ther queai: for the risht ald.na for. the risht Job.
Martin B'uber, a 20t,h ‘oontury philosopher, poet, and '

4

- : e 'Y
théologian', offers a different perspective for life and, in a more .

focused sense, education, He di;ides'hia world 1*0 two parts which

reflect different types of interactions and relat':l'onhips that oan

) . . . 7 . .
develop "between persons., ese interactions and relationships Ti-e




: of an -I-.'.'.t or an I-"l‘f:ou‘nature: )
. "o nan the world 1: twofold, 1n acgordanoe
- with h:l.s twofold attitude. ‘
The attitude of maf 48 twofold in accordancé
With'the twofold nature of the" primary Words which he

:Spaakan ' !

The primary words are not.isolated words, but

" combined words. - \ ' L )
- The one primary word is the oo:bina'tion
s I—‘rlgou;‘ ’
The oth‘er primary word 13‘ the cmhina'tion
I-Tt... - ‘
: Hence : the 1 of man is also ‘t\;o'fold. .
For“the 1 of tha pr:l.lary word I-‘l'hou 13 a
dirferent I fm that of the:priaary wor’d :L-»It...
" I perceive mgthing. ;I am uns:lble otj .
- something.. I jmagine something., IX,will something. I
fesl something. 1 think ‘something. “The iife of ‘oman’
' beings does not cbnsist of all this and the like { . -
alone, _ﬁ'
A — - This-and ‘th‘éfi“':l.lte“ ‘togethisr estabiish the Fealm
of 1t. T .
Biit the realn of Thou has a dl!.‘forent basis.
Hhen Thou 1s spoken, the.speaker ha.s no thing.
_ for his object. For_whore there is a thing thers 1: ]
another thing, Every It is bounded by others. But
when Thou is spoken, there is no thing. Thou has po

bOlllldﬂ " as 1 ' b " . . bl




Ir I face & human be:l.ng aa my Thou, and say
* -
_the prinary uord I=Thou to him, he :I.a not a thing

‘s

anoyg thinss, and does mt consist of t.h:l.nsa...
Just as the nelody 18 not .madé up of note'nor

— — . ..—.-._.-..—_q,.,..-_ ‘

the verse of words nor the atatue\of 1:I.nea, but they T.I-JM'F"*"

nust be tugged and drassed ti11 their unj.ty has been

%

scattered into theae nany p:l.eoes, a0 w:l.th the man to © v,

&

whom I ‘say Thou, - I can take out. ft_'o- hiu the colour

", “of Ris hair, or Kt his speech, or of his goodheas; I
3 ) . . " . 5 .
aust continually do this, But é'aoh time I do it he

4
L4
¥
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oeaautobe‘rhou... T, e
I do mt efpor:l.enoe the m to "H!'ror‘.[‘ say

' ~Thou, " But I tahe my ‘stand in relat:l.ou to him, in the

sanot:l.ty of the primy word Only when I s?ﬁp out of

it do I experience him once lore. *In the apt of

experience :l'h)u is far aaay." (Buber, 1958, pp.s,l 8
-andQ). i ; . .* ' Cl ‘.
) Lomrdin; to Bt;ber when a p'e-rson sees another as a ‘ljhdu"a true
mlat.ion;h:lp of uut_t;al:l.ty. sharing, and dia,l‘ogue exists, .'On‘o's_eea -
_himself or hem:_iéif in relation to the Gther-and the other affects that

- . o '
peraon’s own existence, When a person sees another as an It e or

. Bhe obJeot:l.ﬁ.e'a that .péraon and sees him or’ her &s a t‘.h:l.u‘&r that can bé _ -

. e;pprienaed, or uaad ’ or nan:l.pulated. ‘l'he I-‘l'hou relat:l.onah:l.p is one
of unity, of oonnunity among persons, while the I-It expreuea *
separat:l.on and differentiauon of the :I.ndiv:l.dual ulf froa the
surrounding wlq. Both stances are moesmy. but Buber 1eaves )
little doubt as to which he holds in highest esteex when he writes:
®And in all ‘the a;r:l.ousnus jof{ truth, hear 'bh:l.az _uithé:u-t It man 'o‘annot.

L
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live. But he who lives with-It zlone is not a man®™ (Buber, 1958, p.

31")0 - _' : ’ . 0

Buber foouaee in on these t,wo etenoee in his essay Education

"(1961). 1In this piece he identifies two :I.net:l.note vbich are neoeesary

for human 1ife and wg:lch correlate with the I-It and I-'!‘hou., ‘l'heee

are t,he :I.nat:l.not for origination or ereat:l.v:l.te endeavor and the

L

:I.:ie':inot for eouyn:l.ty. ‘l'he :I.nat:l.not, forhoriglnat:l.on, is the dr:l.ve :I.n.

.h

man to We oreative and to aehieve, to naloe eoneth‘ng. _‘Hhen a child -

_ ‘writes a story, drewa._a ploture, or construots a model she is

. exercising. her instinot to be oreative. "It 18 this instinot that

egene to reoe:l.ve the overwhelming amount of attent:l.on in eohoole. )

. - ‘l'he ot;her and equally important :I.net:lnot is the one that :I.e

r enero:l.sed when a child beoouee :|.nvolved u:lth other ohildren in e

+ comupn undertaking, when she -beeonee a part of an achievement rather

than the sole achiever. Thias :I.e the :I.net:l.not for eolnunity. This

instinot balances a;.;e:l.net the instinot for. or:l.;lnat:l.onr Indeed, when

the child discovers and 1s involyed in a ooinunity' of work with others

she oema to follow the originative inatinot alone, She begins to

R 1earn the Thou of releuonahip and dialosue and nutualzty.

- //

has

In their reeearoh HepJ.er end H:I.ol:lan (1982) disouss.the
deVeloplent of a 'eouunity of reauere :I.n a cleseroon in wh:l.ch readins

:I.e not 'only valued but, 18 ;l‘\ren phe status of eo-eth:l.ng to be ahered;

_and talked about with ot.hera. In their obeengiom this community of

reedere beoene an enthusiastio audienc® as well as a eouroe of ideas
for reeponee aot:l.v:l.uee for other students and their reedinse.

‘l'hrou@out the eohool year uall cluetere of oh:l.ldren came

. together to read books as ‘a group, One group ‘of rifth grade boys

.. eteyed and.yorhed end read tosether' throi.\daout the entire year gé:lng




f: ‘\
from 1nrornational type books to. books of t:l.ction. Alﬂhoush ﬂ:e g
’aapeot-a of comunity that me evidhnt 1n this classt-oon nay “have b=en
1ndependent\nd unintenuoual frou the ovort jtteracy eurrioulum,

there is 11ttle doubt thbt the froedon and-e aaenént glven to thﬁ

14
students by’ the ‘teacher to resd with othdf' students is an emellent ‘.

) emple of schoolins fhat nurtélrea the c&lunity 1nst1not at the sane \ - \‘ -

-
-

tine as the 1nat1nct tor ori;lnation. ) A
Buber writes that *an oducation baae/d oniy on the training of
the .instidwt. o:r origination would pregaro a' new husan aolitarineaa
. : \.\ih:l:ch-'would M_?oat ‘pa:l.prul...' (9.8'?')._ Further, h¢ adpa,",‘ﬂhat .
teaches us the "sgying'of‘mou 18 not-the origlnative '-1/93('.;:101: but -ti)_e -
instinot £or communion? (p.88), . R
Weinstein{(1975) interpret‘é%upgr_ ap .s;,ayins"that‘ real
education is not manifested; through theé eréative instinot, ‘Education-
. means growing and béooning ‘and these are 'padef-ﬁbaaiblre oﬁly thi'c'msh
1nter|¥monal relations and encounters with dthera, not through the
aolitude that is d.nherent in activ,i’ﬁes baaed only on the :I.natinot Jof -
ori;lmuon Cohen (1353-%\ a reoant 1nterpreﬁ|:io:1 of Buber,

claiu that the -true s:lsn:l.f énoe of educational aotivity 1iea nop 1n

"the release and grouth of a partioular oreative drive or aptitude \u

in the forces that enooudter or meet with that oreativé drive. |, %
f )
other worda, uhat 1a of great importance- eduoatxon{ly 1ies not in the

mere doing of a task but in'who, and what one méets in the N

aooompljshing of that Lask. 'Ille instinot for wisi.;;tion, mmw;el;
) 1a oconcerned with the relme and expanaion of the creative drive, ‘
not neoesmll’y in what is enoountorod along}he wa.vf Buberfs,
philosophy of eduoation, aooording to t.!anhenJL plaoea apeo:l.al emphasis.

on the need for 'realization" 1n a pemon's relatio\with the

L}
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rintemally picturing the senses, feelings, or thinking of anpther
peraon at a particular mon"ma. ‘l'hus, what is e:;periemed is pgrceived

-as an 1ntegra1 part or ‘the person'a own 1‘__0,_not~aouefﬁing separate -

T

fm it. The experienoe 1mething like t,he genuine sharing of

A grief‘- a fel Pticipation in the sorrow experienced by another, For.

)e—"self, that 13 the 1ndividua1, to flom-ish and grow, the self must
v - _
redlize another'a self while at the same._ time other person is

~

conscious of this realizauon,“lhich is mutually declared, Only"

through this prealization and recognition of the Yhou can growth, true

- ]

education ocour, . A%

. . ' -
* s

*Buber is not, alone in arguing for such a dual and 1ntegraun'
approach to eﬂucati.on. John Deuey, early on, saw. the no;d fOr schoola
’ to be more than content or mrioulm_oniented., mgg.]._and
- Society (1900) he wrote that the maulling of. cobpemuon,
motivation, and exper..el_aoe into the achqo}s oes
".T.lleans to make each onel of ou:" schools an embryofic
oouunit.y life w:lth types of ocoupouons that reflect
"the 1ife of th'e lafger society, Hhen t,he achool .
int’roduooa and tr'ains‘ ea?ob{lld of aooiety into mben-
ship w,il:hin auoh a littie oouunity uturaung hil with
the apirit of service,’, ., we ‘ahall have the deepeai; an%
best: guaranty of a larger society which is worthy, lovely,

and hmonious.* (p. 29). R

, Several years later in W&Mﬂ (1916) Dewey
furthe?»disouued this nouon of oonun:l.t.y when he deﬁ:lmd oouunit.yq




. as the essence.of .democracy, He posited? . ‘
-%5 democracy*is more than a fqi'm of gotermentﬂ;' it is
piimarily @ mode of essociatéd 1iving,. of cgnjoint

comnuniceted experienoe. “‘l'hb extenaion in apace, of the

o’ number of, individuale who participate in en intex‘est a0 -’

that each hgs to refer: his own.ection to thet of othera, .
Y‘n

an‘d to conaider the ection of others to give point and
direction to his own, Ia equivalent -to the breeking 'dorun
of thoee berriera o} oleaa, race, an;l national territorx
which ieept men from pe;-neiving the full inportanoe ‘ot’ their N
activity...‘ Thase. pointe of contact an;ng individuale \ .
sequre a 1iberation of pauere whi.ch renin suppressed as .

-~ long ay the inoitations to action are pertial, as thez ?,

L4

must be Sn a group which An ita exclusivenesa shuta out

L]
By

many - intereets" (p. 101).

'ro Dewey the developnent of a denooretic epirit :nd way of
thinking in atudenta was an essential end ultimate goel of education. .
Schoola that follaured Dewey's nodel attenpted to-in.!orpoz‘ate within .
themeelves aspecte of oowlunity and to make aoxmectione outeide
-th\laelves to the 1erser community,. In hie .thmluﬂn:mm
(l:’emme:,r and Devey, 1915) he gave glinpaea of .vways thet this education
for oomun:lty oould be put into prectioe. In one ecnool ayeten (
Indiene) -he told of children fro- various grade 1evela being *thrown
together as auch as possible” (p. 195) 4in real tasks. For emple,

fourth and fiftn grade etudente worked as as etants to Jnnior high
studenta :in shop, studio, and leboretory asses, The older childr,en
found reaponeiblity and oooperati‘on fron caring for the younser ones,

‘l'he fourth and Lifth sredere, on the oth‘er hnnd, 1eer.ned auch th-rbugh




-helping, dhaerving, and asld.ng quqstions of the older -students workins

4

on meaningfuk pro,jeots, Bsually, when we hear about orosa-grade
tutoring it involves the' older stdents coming down to”the younger -

children's-level “In thia case the younger ones vent up to the level |

r

of the older gtudents without apparent difrioulty. In .this school

-

system peop‘le 3t'vom the 1arger eonnunity were also always welcone a‘id

4 - T

encouraaed to come to the schools and tell the chidren ahout Hhat they

were doing. In another school (pp. 2:18-219) dlder students vere

-~

paired -wit{n -auan children, “The oldep student took responsibility to
see that his oharae had - - fa.ir chanoa to play on the playsround, that
X he was properly att;ired, that he behaved himselr—, -etc. In short, a

familial atuosphere of brotherhdod was fostered. © * - . . -

_ In a recent artiole on eduoation in America, philoaopher
indz-ew Oldenquist (1983) points to tpe hyper-indivridualist orientation '
taken by schools in the 1960':; and 70's as one o»r the reuons for the
decline of eduoation during this period. He says this:
'Hypem;ndividua],iats dropped« the social goal a.nd- | )
" saw t.he aim of education in tems of 'self-imge'
'reeling sood ahout oneselr' and 'aelf-esteen'- . '

They no longer sought to train ohildren for J.ife as
[

menbers of a society, they at best tausht then to

2
. view nooiety as hostile terrain i}, which they. m;at

cope, at vorst to. be .ﬁredators and ﬁaraaitea on sooietx,.

__This move from 'aooial adjnatnent' to- 'aelf inaae’

‘

as a goal of eduoation is a goo’d emple of the

. individualism gone-pad of t,he 60'5 and AL LB
(p. 15). N o

‘No' doubt ome’might take isssue with his attack on the




develop-nent of 'aelf-esteem in <dhildren, but" hie point concerning the
I f“ - -

laok of a common gocial gof and experience ir schodls is an impoz‘tamt o

. A
",ohe, His claim i tha academio achieyement and echooling for :-o,;\
&

L]

oommuni:cy {Buber's IeIt and I-Thou) are linked together and that as ) -

the social orientation of achoole shifted away fmn comunity

acadenic dchievement also fell, -

Urie Bronfenbrenner (197%), a noted developmental
psychologist, az;skeete that.a disturbihg trend heg' been developing fh , ™ '
this country over the past t:b\decadea. That trend 13 an inoreaeins

isolation and alienation of the young people of the-mtion from the

genepal _eooiety. ’I'hia alienation is nen.tfeeted in actions such as

. £
increasee in vViolent orime imrolving the young, drug ahuee among the '
youth, eto. Bronfenbrenner aﬁg.lea that there are two major -sources. of

"this alienitions One(is the disinfegration 8¢ the Anericen fanhy and

-. the other is the American school, In referring to.the echool he

states: . CoTo S

w Teosthe {nstitution thet hés probab;y done the most,

&

to kesp childrex; insulated from ehallenging//uiar"””.__ A

ies theb the- achoole purport to serve emd fron the
life for which they are eupgoeedly. preparing th.e : .
ohildren. . And the inaularit.y is repeated wi:h..wn the

echool eyatem itself, uhere oh:l.ldren are eesrhgated j.nto




2 result the schools have become one q; the most potert

" breeding gr grounds of alienation in American sooiety. 'For )
‘this reaaon it is or erucial 1nportance ror the welfare
. and development of school-age chiIHren that schools be -
',i;}esrated into the 1ife of the community® (p. 60{% 't_.'

Bronfenbrefner thus argues. that schools have not only isolated

»

tnen‘s'uus\(m- the coiamunity within. and outside the seuéoi, but also
ﬂrom social tasks associated with those communities. In such & .
context of igolation relationships or an I-Thou nature are dirricult
.-to form and maintain. Indeed, as Oldenquist misht auggeatf in such an
environmed% a hidden or covert curriculum which overemphaaizea the -
i.s.mlf‘ begins to develop. Thua, such instructional condepts as. :
s lf-worth, self-oonoept, indi\__ridualized instruection, self-paoed )

‘M materials, viewing eaoh chiid only as an individual take on a 1life of

their -own and establiah a firm rooting in the educational milieu with

L}

Given that achoora serve this dual purpose of fostering a
N\
attitude of I-It, that is academic oontent, as well as relat ionxhip
. building of an I=-Thou nature, how do” achools addreas audh & diverse

7

charge? One approach would be to make the development of ipwtial

responsibility.and the doindﬁ of community-oriented taaka'}(a seharatp

L

_ area of the currioulum. Thus, in addition to having certéin times or‘

’-. the day for physical eduoauon, soot al atudiea, aoienoe, and -
mathematios schools would alao £it into their course of, atudy a tjmd
for community Iiving or social responsibilily developnent replete with

1ts own goals, content and instructional aotivitiea. Reoently I oconme

i
PRI




acrdss a book that was geared for teaohing~pre-aghoo1,ch11dren about

. UL —_——— L N—

aociel -life and oaring frr othera (Yawkey and Jonea, 1982). It is

T U1l of activities that are euppoeedly deeigned to..teach the children

about soclal responsibility. The activities are similar in many ways

and I vould 11ks to shére one With you. In this one activity, Lt ed
"Spying" the children arp to get empty toilet paper roll:ls and fasten ,
thenm together to form a set of binoculars. Then with these binooula{'a
in hand the children are to be talnen to the neishborhooa p.ark Hhere_
they are to observe people in the park through their eye-pieoes. They
are to 1ook for ways that people aot in a publio Place, 'rhj.a is later '

oy

to become the baeia for a class dieousaiou on social Jiving and

%

peopl,e'e right to privacy. Lo

.# v Another attempt to teach oommunity and oaring is apparently
made in the Caring workbook (Reiff, 1981) of the mt_.g_m
aeriea. What is different here is that- the workbook:;m_m

acenarioa to depiet what are*supposed to be real=life problem

1

situatione. Moreover, the workbook atten'pte to be ob.jective based and

integrative urith other aepeote of the currioulum. 'Bme, i~:_: thie

£

workbook progren! that is aupposedly geared to introduce students to
, . . . ] ‘ s
notions of community, caring, and social responsibility, there is a

prétest and a postttest which contain ‘t6st items such as,.f11l in the

oorreqt. ad-Jeoti\.e, add ooﬁmas to sentences where needed, and put

"

quotat\i,on marks around words that a speaker says. The learning

w

activi es inolude auch things ae 25 multiplioetiox'band division
probleme (five of which are of the word or story type) and a

fill-:l._n-_the-blank acitivity where the students supply the'ggrrﬁee:t‘_verb

. ®

to a sentenge and then identify it as either.a present verb, a present

continuous verb, a past verb, a future verb, or a special past verb,

-




prooeed. Buber euggee_te that both the I hou and I-It orientatione

.

are important, ‘that they are a part real life, and as ‘S{Im_need to-

be integrated in naturally ocourring ways. Dewey euggeoto that real
life tasks be the heart of the achqol ourrioulum. That io, that the
children learn reading, mathema!ioo, enienoe, aocial studies within

- the context of real tasks based upon the interests of ‘the etudenta.
Within khese taeke or projects students can learn about working uith
othdre, ehering a job as well ae&an achievement, and having a common
goal to work toward., A task to learn about dinoeaura, tor euample,
can becqme a community project in which relationohipe, dialogue,

sharing, and mutuality -oharacteriatica of the I~Thou orientation— are

8110"9“ to grow and f‘lourieh. ‘

-

- Even in literacy learning notione of community with othera and

—

dialogue can be ‘fostered, A variety of' programs alr‘eady ex:l.ot,that a

foeter ‘literacy 1eernins while develoging in children a sepsé of ~ b

conmunity and caring, Theaze ourrioula lilﬂe lite‘raoy evente as ways of
P
approeehing the ieauee of , compuni ty. An emple of one ouch m'osran

is in a school diatriot very near the Ohio State mpue. In thie
I - 4 -

e
particular ourrioular program Jjunior hish atudento are pa:l.red with .

elderly residents of a retirenent vil;l.age. In theee peiringe the
students learn hiatory t‘i\et ha'nd and apply their litemoy ekille to ‘
real learning tasks. They J daily Journals of th:;i.r experienoea,
they pead artiocles about aging and oiuunioauon, tﬁey write oral

hietoriee as provided by their partqere, and they oonetruot books that

i

they share with w3~ pertnere. The results of this progrm have beed

. f




noat aabiarying, both aoadenically as well as sooially.

Now- all schools do not have prosrams auoh as this where j
literacy becomes a part of conmunity building. But even in olaasrooms

where reading and writing are tausht #réatty much in the traditional

vay, for their own intrinsio values, Buber!s notion of the I-Thou

st111 apply.

L] - — ¥ -

Recent research 1nto the fiature of the reading process has

’ * - -

; suagested that reading is not only influenced by linsuistio and

w——

psycholo;lcaZL raotors, but also by soniolo;lcal variables as tfell.
_Thus reading can be vimd and evaluated in tems of the l:lnsuisuc,
psycholo;leal, and soclological factors that influence 1t_s develoment
in childrem Using an analogy from experinental let,hodolpgy reading
is the dependent variable while -the lir.suistio, psychcﬁo;loal, and

social faotors are the 1ndependent variables. that 1nr1uenoe and

conatrain reading in ehildren.

The Buberian notion,_oLreading_agd le arning- t,o read is

-

aomewhat, difrerent but_ yet oonpleaentary to this view juat posed.

Returnins to ‘that. experinfe'ntél hnalogy readins, literaoy learning 13 i
nou viewed as the independent varisble that plays a role 1n oomun:lt;
building. The building of comunity and the learnins of aocial
responsibility are seen as the dependent variables-. In other words,
learning to read and write should ‘become experienoes that foster a

, sense of eommunity in children. Takins this v:lew and applyins 1!: to '
olaasroom literacy leaxmng we get another yardsuck by wnich literaoy'
learning nisht be evaluated. Reading and writing 1nstruotion ahould
‘be evaluated in Serms of the extert to wh:l.ch they mntribute to ‘

»

building community, mutsualil;y, aharms, dialogue and. sooial- o

_ remponaibility in chiidren as well as the extent to.which the very °




same inatruotion helps ch? ldren becone indopandent, eritical, eager,

and lice-long readera. ‘l'hua; t}:g Buberian’ view_ suggests not one but

two important and related constructs on which to assess schools ir®
general and literacy 1natruction in partioular: an aoadonio bau and a

-

sonial-coamunity base.

In the fall cf 1983, Diane DeFord and Tim Rasinski began
atuding two styles of ‘first grade olxaaroona, trad...tional a}:d 'last,ery
Learn:l.ns. They were looking for how the oluarool context would

. influence the childrena’ m-iting, what thoy‘mte and ‘how they wrote

| it,  In Janvary of 1984 I was added as a reuarch au:l.stant, along

* with another clasaroona The addftion of an 1nroma1 clas_a gave a new
p.erspeoti_ve tcl ‘the atudy. The children in this class were produeinq

radical;[y diftferent i}r:l.ting samples from the other two olssses, But

. TTIt was not only their writing which IntFigied us, Ve began to realize

_that the son;al dynamics of the informal class were also radically -
different from the Sthers, With this immind, Tim ang/I deaided to
e"x’plore the idea of community in’the thme qu/aroon. Eow doea each
clasaroon foater or inhibit a sense of “oommund ty, both the oouninj.t.y
within each class and the larger community outside of the achool,

. 1 will beﬁn vith the informal classroca, glving o. brief |
description of the claass rollwed by d:l.aouu:l.on of how s aﬂsu of -
oonunity was fostered, I will ocontinue witlr the tmditional and then
the Mastery Learning oluarooua, ocomparing thell both to the intorlal

class and to oach othar.
' >




'n‘allc:l.ng 1nt.o the 1nroma1 claaaroon one is immediately
inpreaseg_gith the amount or ohildren's work diaplayed,. Pa:lnunga and
drawings are carerully motmted and pinned, taped, or othmipe atuok
to all- available wan space, along wit,h their \aoqoupanying atoriaa.

h\_\‘l‘ha ator:l.aa have a11 .come from the oh:l.ldmn thuaalvaa, whether
originally written, dict,ate'd, or__' a coubi::atiqn of the two, l’l_eaaing
color is everywhére, not thla ovmhelning’:laraaﬁmaa from too lany ",
Disney post;ara, but a: delighttul array of tha ohildzen' alanta. ‘
_ !.t, ﬁrat glanoe tha tablea and chaira apjlaar to be plaoced in gy
haphazard faah:l.on. —Furthur serutiny. meala a deliberate and well '
thousht-out ayatam. Each of the four oormra is set up for n apaniﬂ.o ‘

purpoae: tha aharing/atory corner, bounded - by a book shelf; Eha C-

_raadins corner with overaturrad chaira, the playhom corner which

oontaina dresses, shoes, ld.tohan ut—up, and othar essentials of daily
Jliving; and ‘the art corner with its aqpply of peints, papar,

‘materials, colors, etc. Dividing this clasaroom from-the ndjacent

alaaa is a movable partition, This remains open ang aat;vaa ad a" blook

area which i3 used by both Jaups of children, The rest of the Tocm 1s

taken up with tablaa and ohaira set up so that ohildran nay work in
‘groupa ob alone as_they ohooaa. The rooa is oarpgtod and full of
bookoases ad oubby holes which help to absorb the sound of children
_ ","iidrung._ } ‘
‘l'ha ah:l.ldran ara daﬂniuy working, Reading, writing,
conatruoung, and draaauzing ara going on all of the time, aran N
_ aaldng chioken’ aoup. The teacher is oonat.antly conferenoing with her 3
.15
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students, ahe Asks then to tell her about what t-hey've drawn, read to

_ her what t,hey’ve wriften and diaouss 1deas)abcut what else they might

do, . ., -
- "

. g . R . v
> The atuosphere ia wam and relaxed, A stranger fits in with

L s

©one diarupuon of olase poutine, in faot,, strangers are’ hardly nouoed

=

at all, adults come and go easily, .

Opportu:;itiea for building Q‘unag of communi ty appearf to be
m.meroﬁa in t-he-u 1nr6i'ua1 cﬂ.assrooiu. The group comes toget.hex; .a‘t' ‘
various time or the day for varioua purpoaes. ‘They begin the day on
the floor in the sharing oorner to discuss olsas buaiona, speoia;.
events and ongoing projepta.' 'l'he childz-en have learned to take
reaponsibinty for each other; in small but meaningul ways, They make

. sure that dveryone has all tge meded namiaj,g._jhenmm_b_egnu;___ _f

~

-...absent. two-or thrmhi%drerwii-l—rmd'thrteaww ih"t he has— —— ~
missed. The children do their own lunoh count overyday, tak:l.ng care’

) L_of’ all t-he periaérwork thuag.'lves. 'rhe ﬁrst graders have even taken it
upon theaulvea to get the undergarte‘r’;ers into their ocats atnd boots
and lined up to go hou;e St‘ noon gheﬁ ;:he'teacher,wu held up.at a

- . -

meeting, . - , ,

At least twice a day- 90 group comes togeth;r to listen to an
adult read thes s story, Most of the time their tescher has this -
hc;nor,, but sometimes @ itudent teacher, s mother.who's coke to hel.p,
or another adult will read to them, The children freely share their’
opinions, comments, reactions, and enil;ais with eacly othor.:' There is
a grest deal of, comparisdn to other booka done during these sessions,

Befors going home for lunch and at the end of the day the




group comes together to ahare the work ‘they .have been d@.lng during the N
day. Thoése who heve conpleted work will talk about it to the group
- and _aek for queejiopz and comments, I wis iupreeaed by the positive
~nature of the group"e reeoonze._ They will typioelly_ say th;lnse e’uoh_"
as, "I 11120 toe way you tall-oed about the dog in ;:het' part,*

Inoident.’ally, this 1s exaotly how the teacher responds to their work

- Four timeés a dey"the‘ enti‘re FOW‘“-
share some of the important things in-their lives,” The sense ‘of '
ranily is nurtured :ln%lﬂeo::lamfl But it ﬁ ‘not only as e'group
thet oomunity feeling is fostered. The ohildren'e pereonel _}rk is a
oolleboreuon between the etudent end the teeoher. The teacher helpo
to draw out and focus the students’ ideaas, ehe oontinuelly oheoke baok
6n t,heir progrese “and enoowegee them to get feedbeok frou other

* etudente as well, . ' . v LTt

& e

-'-5-‘ "he students’ per‘;onal work is drawn from the 1erser
_‘"“Wﬁnﬂy, thei get their ideas and eodele from books, miee, o,'_laas
theme units, other olaeeee 1:1 the eohool, and other ohildreh. The
: oute.tde world is oontinuellx brought into ‘the school{ acms ocoma to
» make bread and ohiohen soup, books and movies on a gide variaty of
topioe are shared in class, clats thenee are mBMpt oriented
oenterins'ero;:;:d such ‘topics as growing plants, fiying things,
'eeeeuring, and oolore. For an entire nonth the school dedionted its™
' aotivities to Toeu.e DePeole end his’ booke. c«aurdtx anere were
brought in to _tellg t,o the uhole sohool, people wl;o represented the *
life portrayed _:ln'DePeol'e'e books, ' An Italian mw-h.m, a nun, a
juggler, a el:eep shearer, they even had & Grendperente’ Day. Many

olasses in the school wrote letters to people’ in a retirement home,

others ;frote lettere. t;,o 01d Befana after she had paid thea a eurpriee

- ] . F
. .
- : ; . 17
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v:lst \'Thé author himself ol.tnand the feat:l.vit:l.ea by /opending whole .
day at, ‘t.he school glving workshopa and seeing what the children héd

'done dur\ng the preoading aonth S . s

.Lhdiv:ldual vork 1s shared on a one-to-one baa.ta ::I.th others in
the class Af well aa in other porta of. the school ‘l'he teacher will
ask a ch:ud\ﬁho Has oouplated somethiing %o take it to’three oum- ‘]
peoplé and either read it or telk ahout :I.t to those people. 'l'h:l.a
pracitee, along\\w:l:th thé group ahar:[ng,. glvea everyone a feel:l.ng of
baving part.ic:l.poted an each other's work andlhav:l.ng ahared An, the
pride of a ,job we].l done. ) ) _ '

Not all'work is Adono :I.ndiv;ldmlly. . CIiildreh gst together to - -
" build with the lat"‘@ hloeks, construct dioramas and aurals, dramatize '
~:I.n ‘the playhouae area, and read to each other., The feeling of' world.ng ’
'together is very strong in this classroow. The children have an
investment in each other and care about the gi*oup as ‘a eo-mmity “The
teacher'a model i3 an :uportant, :I.nrluonoa “in th:la reapect- by het
act,:l.ona ahe makes 1t clear that each oh:lld is :I.upor-tant and that
everyone has a reaponaib:ll:l.ty to the sroup
, Nel Noddings (1932), ia her papw on caring, talks ahout thr'ee
aspe'cta of caring: ewommt, att:l.tudo, and obuhablp action,
Using her oriteria we see tho teacher 1n the :lnroraal classroom as a
ﬂondorrul exanple of a genuimly caring perso'n She 14 omomd in.
the ohildren- her oonaciousmss, to paraphruo Iloddinsa, is foom‘.
" on trse children, lihatenr_,al_u actually does is made meaningful by the
attitude she conveys to her ai:udenta; and she enters into a relation_
with her students without ssiterference or control but with negotiation -
and the ability to aul the studenta® reality. NS

18.
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The traditional claearoom revolves around the ohiidi'en'a
s - i

desks, They are placed in clusters of 4-5 in thb middle of the rood.

Children can turn in their deaka to face e:Lt.her the ohalkboard oh one

.. side or the t. v, and windows on the othe{ aide. ‘l'he ualls are
' /

decorated mostly utq memially nde teauhing aidaa, althoush eoue
uhil:hn'e work is dia;layed on tha/ door and hanss rm the ee:l.l:l.ng.
There i=s a br:l.sht, orderly and busy ahoaphm The readlng corner _'
holds books and a oamﬂ:e pl/ayer with aix headphonee, a aystm 80 “
reading machine is in wﬁhu corner, an art tabie stands-at the end .
‘ % the room, -and there, 12 compiter 1in the hall. e

Readingb st:oups, are "divided by ab:tl:l.ty. ‘,ple teacher 1411 apend
some time gt;iln'g over t.he workbook pages uhieh need to be dompleted’

'outude of thg reading group, . then ahe has the oh:l.ldran rud from the

L.

__stories in the:l.r basal readers, She dou qu:l.l:e a,M.t of prclpt:l.

when eh:l.ldren have (:ifnculty w:ll:h aords, but ahe dou not pressure .

them, It 18 obvious t.hat she oaret absut how the oh:l.ldren feel, she
. 1s patient and encowaging. o o

) Urj.t:l.ng aotivites have ehansed sinoe the beginning of - this
year 1[: October the teacher was assuming t.hat the children could
write very' l:l.ttle. Her assignments.were t:lshtly struotund end
hallowed for very 1:|.tt1¢ choice on the part of the students. ‘By
oontrut, in Hamh ashe was mding ator:l.es to thn and ssking tﬁu to .
write their awn veraiona. JAn one-instance nmn: and the

became "Patti and t.he_




~

reaet:l.qn of oonfm:l.on and amd.ety in, the ohi]:df"en. ‘l'hey quest:l.oned
her frequenuy andr were unsure of thu- work By Haroh, however, they
0"

had beopne mrortable w:lth their om: abil,itiea and enjoyed themselves
thoroudu.y,. ' ' '

It does not appear that’ :I.nsti ling a sense of eoununity :I.s one’
" of the by-products in the “traditional’ classroom that we. atudied.
There is more emphasis on taking responsibility for oneself, the
_ children do hot watch out for each pther as much as in the- informal -

classroom, There are, however, several instances in wh:l.oh the class
“»

as a community beeonea :I.nportant. .
" At the beginning of each day the group comes togsther to
" discuss daily business, The chiidren stay in their desks during-this

* time, but they' are all e;’ldom-aged to have some input into what-is
) 3
going on, Three to five Limes a week the teacher will hr:l.ng the sroup

tosether to hear a st,ory soneules t,hey atay :ln thetr-duka but more
N“"Hﬁ
frequently they all sit on the floor 1n front of the teacher. She

., talks to them about the book as she- reads it and uks for the:l.r

— reactions. The ohildren will ahare personal experiences which relate

\ X q
i

Children work with friends at the var:loua 1‘urning centers’

to. the 'bdt{k’s thane.

around the réom, They also collaborate on art projeots and consult
each other wg:ue doing'individl;al uatw}rk. "Ihc' teacher enoourages
their worlcfns togother, only asking for quiet when the noise’ level
W” disturb:tng. A pen pal letter :lt:l.ng activity m 1ntr0duoed

at one point. The purpose was to br:l.ng the oh:lldnn in oontaot with

students in another .sohy/ a8 well as to’ gvo a functional framework

20
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for learning the oonvenuona of letter 'uriting. As & means {o bring
"l

the onta!..de oomunity into tha olasaroom the .activity was certaiﬁly

oonmendahla, althou@ the overatructurad prpsontation ‘pesulted in 30

’ almost identical lett.era. L . .t »

‘ Hoat 1nd1vidua1 work is graded and returned to the atndenta .

" with no abaring or rer:l.aiona done/ Onoe in 2 wh:l.le she will have the

class draw and write on a partipul;r theae and put all of their papers
" N - . Ls

F - - LY ~ . .
- into a olass book, ‘Thess books are then put out on a shelf a0 that

- ' A T~
children nay read t,hen when ‘they wish, Sone artwork and stories the

ohildran have written are diaplwed a::ound tﬁa roon, howwer, qost of
I:he deoorauons, as haa besn nnuom;l' bar e, are commercial, -

/"-.

Maignnents to be sotpleted during the. day are m\sgotiable,

1nd1v1dual projeeta. There is no. feeling of a ponnunit_g_\ rking

together, ‘Each ohild, though she. na,y«—ua]k cbﬁutﬂho-r—xm:k”_x'
. neighbor and evan aalr, ror 1deaa,sia dnvol lved in oonplcting her
peraonal task within the given une lm Though t,he mcher has
bean uoving rron very atrnoturad paiiments to more open-- hded ones

L‘

aha continves to be tha prinniple ;lver n_é“ideaa a"ld evaluhtions,
Assignments are dr rm school textbooks as well as or nul ideas
from the teacher, She l;aa mentioned that she would nice to more

innbvative but is restrained by the prinéipal who is very currioculum-

. bolmd. . ‘ ~ . ":0

Ratu:'ning to Noddinsa' nodel of oaring, ﬁnd. 1n'the'
I;{'adiuonal olamoqn teacher a uodarately caring perpon. Her
clasaroom is vara and friendly, but she has fixed ideas abp}lt the
results she wishes to achieve, -If & chﬂ_.d' gives an unexpeoted. ;

response she will try to'nudge the student onto her own line of

) lgljou@t.mther than understand and follow the child's ideas, ' Her

21 : - fe




eonsciéqgneaé is not fooused i 'the ohil'd_::en_ but ‘rather on the

)

teaching ‘itseif. Her attitide is not so much towards faoilitating as

- legding, : L P . o

‘l'he Haatery Learning claasrom As n neat and orderly. It is- ‘
aparaely deoorated 'l ommer;i'ally made teaching aldes, One .
imlletin board is reaerved .for ouf.standing examples of ‘atudeiata'
writigsa. g There 1a a list of aétivit:l.éa the éhildr'cjtn'iay wor;k on as
th;y conplete t,heir aaaignenta, for exaaple: nakaf a list of words that |
'_{“ nean nore than one, put a oollmn of vords inm a-l%-o order, o -

~ A boolcoaae under the windows has a varietx ‘ofﬁ. books on on{e
shelf. The ohildren are pemtted to aeIeo’b _books only when 911 other .
Hoék has been finiahed. It 18 not uncommon to- ¢

~

seoonds,. then return to -the book ahelf
_cnildren proy-e_ag at t,heir own pac-se‘in reading and writing,
Bach class is ability tracked, with:l.n: each class theltescher has
srouped the children 4nto high and lou reading sroupa. l!eading grpup ve@ .
time. beg;i.ns Hibh the ohildron read:!.ng throush several long 1ists of "
‘words repeating each.word thm times.while holdlng ‘thedr ihdex
fingqra out to the uordf ohart 1n order to hold their place, - The _
teacher will then glvé them pew word endinss and, using flashoards,”
lead them throudx a rouun: of aay-spen-sound-urito-m the word,
"She also has whole untonou for them to read which she  has written
out, no pioturea are 1nvolvcd.

ne moher’a unner is qu:l.ok and efficient, The children

LB gy
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; knoﬁhat to expect’ and what ia expected ‘of them. Most of t.'he

L

chiﬁ.dren have no pro'blen readii:s the words and untenoea preaented to .

.,-

’Ehem. t: is intereating to note that when. they do read aloud rroﬁ

; books their reading tends t:o sound 1like their word st chanung. '

L Py o

w ‘l'he progrhmed rituala of t:he Master l..aarning olaaaroom did

not lend themulvea to a olaas-aa-oonmunity dpirit. There werg oniy -

a?, .‘.‘.-

two - times during a

"N
“school day tha‘b\ue W the,oh:l:'idren oome ‘t’ogether as a whole group.

~ . 8 <,
‘I'he firat was Lor a fw ninutes at‘ l:he .beginnins o.t the day to g:l.souas ’
.class business and special eventa, roilwed vy the yledge of.. ) ,‘ i" '

allegienaea. The only other time they would group toge'thax" wAuId ,be /
for; bathroom breaks, however, for th’is act.ivity l:he ahildt'en were .
i:l:ned up and marohea out into éhe hall where ‘they" bad to stand on the .

corners of the t:ile aquarea on the floor while waiting fon-each peraon

E

to take his. turn, We never saw the teaoper read a tmde book, or any -

. book, to the group, nor did. we see the ohildren oollaborating on, %j‘)

. . Yo
-

projects. . . R
- .T : All uﬁrk Nas individugl:lzed, t:here was ‘never an end to the
things that one, oould do, alone, at om’a.deak. The ohildr;n did not '
_ confer wit.h each ot:her as in.the traditional olassrocn, or suggest and

‘ev'aluate as in the informal olaasroon. Though theygdid speak. to onae .

anoﬂrer, _talk was very oconstraimed, In one »:Lnat;apoe* the teacher had

‘\ .

them set thoir foiders on end on.their deska to serve as :I,solatcra .

while they practioed their word lists, . Interqptions in

the reading group were always- taachen-initiated /student.-rcapdm. .

-

The ch:l.ldron rarely asked Questions or spoke to eagh ét.hor, there was .

o
navey disoussion, oniy teaoher cues or questions and atudant RN -
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' respo;)aoa. . o - _ NS

5 The only 1ndividual-work. shared with_ the whole g‘rouﬁ g&re the
few ‘excoptional papers the teacher pinned up~on a bulleuslrboard Tt
-behind. hér desk., Howver, since movement around tj:e room was limited,

very few children were able to look at these diaplayed wo_rks.

_ The teicher in this classroom was definitely the center of a11
activities, The ohildren were depen&’mt upon her for all deoiaiona to

be made, 1ncludina what they should do when they had oompleted 15 .

workbook pages, when tuey oould«‘%o to the bathroon (no exeeptiona) ahd -

-when t..hey oould read a book. We Watched helplesaly as ohe.young \

mnwnudnaunmcManwacuqummMuwuumtom’
J‘ I =
reeosn:l.zed. In an attempt to rescue h:l.wI ‘asked what it was that. he

needed. Knowing full well that I could be; ;of no help to him he

/&-epned, "I've finished 10 workbook.pages gnd I want to know 1if I

i

- -should do 10 more or aomethina else," Lr : Coo _

‘ In the 1nrornal claaaroon the children became responsible Jfor

'1

each other, in the tradit:loual olasaroon Hey beoame reamnsible for
themselves, in the Mastery Learning olass the teacher was responsible
for everything and the chiidren were eft with a sense of

powerlessneas. o ) .

clm assignments were drawn completely fr téxtbook .

1 ’

ourriculums, We saw none of t.he outaide worfﬂ”‘m'eepina 1nto the. olua,

no parenta, no theme units, only nurselvfea. Instead of a feeling of ‘

L]
comlunity there W&Ss & sense or oonpeuuon. anh child was expeoted
to oomplete a given anount, of work and learn 11: woll emud: to pasa a8

criterion referenced, timed test in order to move oh 'to the ne

levei. They were not competing with each other, they were oonp_eung;\

. with themselves, Even in competition the coamunity,spirit was




- ‘missing. _
" . The teachér in this olass is a i:am-perscn l:lntepeated in the
wellbeing of her étuéegta. However, using Moddiage' daring criteria
she does rot fare as well as th; other t.v. Hov engrossment is rot
___y_:gqg_fti!e children but with the gurricul‘m. Fd;lm;ing the established
routine came before un‘dgps't'aqndfqg the chilg’s immediato reg],.,:lt‘. Her
attitude is Oné\ of strict control and poompt interferei:oe, negotiaiton

14

is not eveni a question ih her class.

B

T Tt T Shftﬂdt’f‘a “Yerrible peraon with a ‘whip 1n her hand, she is a

-

dedicated, effioient manager wno believes she is do:lng the best for
‘ her stﬂﬁdenta:“ __Bil;,“ﬁe must look _61_658"131' at the valuaa be:lng passed on
in this-and each of these clasaroona. How do. the children see
t;hemselves? What do they believe is their plaoe in th:la uorld? Do
. they feel. themsalvea to be integral parts of the larger oommunity uith } .
.valuable ideas to be shared: and the power to aot? or de they see
their place as rollowera, uaiting for others to diotat,e their futurea,

channal their energies, uithout a sense of cmunity mvolvenent?

Diane, Tim and I started out looking for how classroom context

. influences writing-- we are findirg that it influences ®muoh, muoh

mopre. f
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